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Our Vision

“Encourage, enjoy and excel together.”

At Overstone Primary, we nurture a joyful and inclusive learning community where every
pupil is valued, inspired, and supported to encourage, enjoy and excel together. Rooted in
our village ethos and forward-thinking approach, we empower pupils to become kind,
curious, and confident individuals ready to thrive in life and learning.
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1. Vision and Rationale
At Overstone Primary School, our approach to behaviour is rooted in our school ethos:
* Encourage ° Enjoy * Excel together

We believe that positive, respectful relationships are the foundation of effective behaviour.
Behaviour is not simply a choice; it is a form of communication shaped by a child’s
experiences, emotional development and unmet needs.

We aim to create a safe, predictable and nurturing environment where:

e All children feel valued, understood and supported

¢ Adults model the behaviour we expect

o Behaviour is explicitly taught

e Misbehaviour is recognised as a signal for support

¢ Repair, restoration and responsibility are prioritised

o Consistency between adults creates safety and fairness

Our approach is informed by:

« Relational practice
e Therapeutic Thinking
+ Trauma-informed and attachment-aware practice

While our approach is relational and restorative, proportionate consequences are used where
appropriate to ensure safety, reinforce expectations and support pupils to reflect and learn.
These may include loss of privileges, reflection time, internal suspension or, in serious cases,
fixed-term suspension.

All behaviour responses are underpinned by safeguarding principles. Where behaviour may
indicate risk or harm, safeguarding procedures will be followed.
2. Core Behaviour Principles

Our practice is underpinned by four key drivers:

o Positive Relationships (Respect)
Children thrive when they feel safe, known and valued. Adults model respectful, calm
interactions at all times.

e Consistency
Clear expectations, routines and responses are applied consistently by all staff.

o Clear Expectations and Predictable Routines
Simple, visible expectations and well-established routines support all learners.

¢ Restorative Approach
We prioritise reflection, repair and learning over punishment.

3. School Expectations for Pupils

Our expectations are simple, explicit and consistently reinforced. Our three rules are that
every child be:

1. Ready
2. Respectful
3. Safe



Being on time and in school every day. | Respect for themselves, showing Safe in their learning environment, with
Ready to learn, ready to listen, ready respect to their peers, to adults and to people around them, in their activities
to participate and engage in learning. our environment. in which they are taking part.
e  School uniform e Being kind, considerate and e  Making safe choices
. Having the right equipment responsible . Managing emotions
e Listening e Listen to others’ opinions and e  Appropriate physical contact
e Eyes looking expect to be listened to. e  Stay safe online both in and out of
. Good sitting e  Appropriate language and tone school
. Being on time . Looking after the resources, . Report any problems to an adult
e Managing own needs classroom, displays and

equipment

These three rules which underpin our Relationships and Behaviour Policy are taught, modelled
and embedded across all aspects of school life. All conversations with children about conduct
will refer back to these three rules.

4. Expectations for Adults

All staff will:

e Use consistent, calm communication
o Low tone, brief instructions

« Non-confrontational language

e Scripts such as:

o ‘“I'need you to... thank you.”

“l can see this is tricky. Let’s try...”
Prioritise relationships

¢ Warm greetings

e Use of names

¢ Emotional check-ins
Predictable routines

Model behaviour
e Respect, patience and honesty
e Repairing conversations
e Taking responsibility

Regulate before reasoning
Adults co-regulate children before addressing behaviour.

Expectations for parents

¢ Informing the school of any circumstances which may affect their child’s behaviour
e Supporting the school’s expectations for behaviour

e Speaking to the class teacher with any concerns

e Fostering a good relationship with the school

5. Teaching Behaviour

Behaviour is taught through:
e PSHE / RSHE curriculum
e Assemblies
¢ Modelling and coaching
e« Emotion coaching
e Restorative conversations
e Social stories
e Targeted interventions



Children are recognised for:
o Effort
e Kindness
¢ Demonstrating valued behaviours
¢ Improvement
e Contribution

6. Consistency and Routines
Consistent routines create a calm and predictable environment.

Examples of whole-school routines

Classroom and larger spaces:
o Staff use a raised hand to gain attention
e Children respond immediately and silently

Posture and focus:
o “Bear position”: feet on floor, back straight, hands still

Movement:
e 1,2, 3routine: Stand — Move — Sit

Transitions:
e “Penguin position” for lining up
e Movement in small groups

Playtime:
e Stop, stand still when bell rings
e Quiet lining up

These routines support:
e Predictability
e Independence
e Emotional security

7. Recognition and Rewards

At Overstone we use Dojos to recognise and reward our pupils for their behaviour, work and
embedding of our values.

Individual rewards

Total number of dojos Recognition/reward

50 Bookmark

100 Bronze badge that allows you to be first in line for that day.
150 Select from a box of goodies

200 Silver badge that allows you to be first in line for that day
250 Select from a box of goodies

300 Gold badge that allows you to be first in line for that day
350 Seasonal treat

400 Overstone merchandise

500 Off-site reward experience




Class rewards

Classes can work as a team to build points. For every 50 points the class will be recognised
for this and receive a reward. At the start of each collection the class will decide what they
would like their reward to be, that they are going to work towards.

Headteacher’s award

A headteacher’s award will given every week in our celebration assembly and will recognise
a pupil who has shown one of our values that week, made good progress in lessons producing
work to a high standard. After receiving this the child will enjoy a hot chocolate with our
headteacher.

Postcards
Children are identified for outstanding behaviour or work. The headteacher will send a
postcard home to parents.

8. Graduated Response to Behaviour (see table below)

Our response is relational, consistent and needs-led.

We expect that poor choices have a consequence. This may include ‘natural consequences’
such as cleaning up the mess, repairing the display, reorganising the classroom, making up
with peers are examples of natural consequences, which repairs the damage rather than
punishing the behaviour. We place the importance on children knowing and understanding
that there will be a follow up and consequence to poor choices in behaviour, rather than the
severity of the sanction given.

School may search pupils and confiscate prohibited items, inline with DFE guidance.

Links to restrictive policy and acceptable use, Suspension and Exclusion policy, Search pupils
for reasonable grounds for a prohibited item.

Behaviour Stages and Responses

Stage 1 Stage 2 Stage 3 Stage 4 Stage 5
Caling out and | Unsafe behaviour Anti-social behaviour | Persistent Bullying — repeated and
talking over adults (verbal or physical) intimidating or | persistent, intimidating or

threatening
behaviour (physical
or verbal)

threatening or harming
behaviour

Distracting others Dishonest or | Vandalism Inappropriate Attacks or persistent
uncooperative touching targeted behaviour
behaviour against people’s

protected characteristics

Lack of effort during | Name calling Swearing Physically violent

learning behaviour (with intent to

harm)

Misuse of resources Interfering with | Refusal to follow
another person’s | instructions
property

Bringing toys to | Misuse of toilets and

school wash areas

Poor manners in the | Defacing books,

dinner hall

desks and resources

Not
playtime
instructions

following
rules or




Adult Responses to behaviours

Response Reminder Behaviour: Reminder Behaviour: . Parent contact DHT phones home HT phones home
Step 1 Low-level disruption Response: . Interview with Senior
Response: teacher Letter home Fixed term suspension or
e Non-verbal cue | e Lunchtime Reflection isolated ~ working  as
(] Non-verbal cue or calm reminder . Y% day internal | deemed appropriate by
or calm reminder | ¢  Reference suspension SLT (Igngth dependant on
(] Reference expectation behaviour)
expectation
Response Warning Warning . Senior teacher | Whole day
Step 2 phones home suspension as
Behaviour: Repeated Behaviour: ° Letter home deemed appropriate
low level disruption Response: by SLT OR isolated
Response: working
® C(Clear, calm
®  (Clear, calm explanation Parent meeting in
explanation e  Offer choice and school
e  Offer choice and support
support
Response Mini-Reflection Mini-Reflection DHT phones home
Step 3 Behaviour: Repeated | Behaviour: Repeated
disruption despite disruption despite Letter home
reminders reminders
Response: Response: % day internal suspension
e Time to regulate | ® Time to regulate
(in class during (in class during
playtime) up to 5 playtime) up to
minutes 10 minutes
(] Restorative (] Restorative
conversation conversation
Record if needed Record if needed
Response Senior Teacher Senior Teacher Whole day suspension Behaviour: Serious or
Step 4 Behaviour: Repeated | Repeated disruption repeated incidents
disruption despite despite reminders Parent meeting in school Response:
reminders Response:
Response: SLT involvement
) e  Senior teacher Parent contact
. Senior teacher involvement ) )
involvement ®  Reintegration
Parent contact support
Parent contact Reintegration
Reintegration support
support
Response Escalated Response Escalated Response Escalated Response
Step 5

Behaviour: Persistent
low level stage 1

behaviours

(] Internal
suspension (last
resort)

®  Multi-agency
involvement

o Letter/email
home to parents

Behaviour: Persistent
low level stage 2

behaviours

° Internal
suspension with
senior  teacher

(last resort)
®  Multi-agency

Behaviour: High-risk or
dangerous behaviour
Response:

e |nternal/external
exclusion
resort)

e  Multi-agency
involvement

(last




Graduated Support for Individual Needs

This section ensures staff know when to move beyond universal strategies.

Universal (All Pupils) | Stage A— Monitor Stage B - Targeted | Stage C — | Stage D - Specialist
) Support Individualised Support
e Quality first | Trigger:  Repeated Support
teaching low-level behaviour Trigger: Patterns Trigger: Persistent or
e  Adaptive i emerging Trigger: Behaviour | unsafe behaviour
teaching Actions: linked to unmet
) e  Adjust Actions: need Actions:
e  Consistent ) i
reulinEs classroom e Begin ABC chart o ® Risk assessment
R strategies (Antecedent— Actions: e Posiive Handiing
motion .
hi ® Increase Behaviour— ® Create Plan (if required)
CerIEing] positive Consequence) Therapeutic e  External n
onti o Identify tri Thinking Plan xiernal - agency
attention entify triggers . support
e Informal tracking | ®  Adapt * Use social
environment/task stories Regular review meetings
Increase check-ins e SENCo
involvement
Formal parent
meeting

Staff have statutory powers to discipline pupils, including the use of reasonable force where
necessary to prevent harm, damage or serious disruption, in line with DfE guidance. Please
refer the school’s Restrictive Intervention and positive Handling of pupils Policy.

10. Restorative Practice

All behaviour incidents are followed by repair:

Key questions:

e What happened?

e What were you feeling?

e Who has been affected?

¢ What needs to happen next?
e How can we make it right?

11. Responses We Do Not Use
We do not use:

e Public behaviour charts

¢ Whole-class consequences
e Zero-tolerance approaches
e Loss of basic needs

e Sarcasm or raised voices

These are not aligned with our relational approach.

12. SEND and Reasonable Adjustments

Some pupils require personalised support:

Regulation plans
Visual timetables
Sensory breaks
Adjusted expectations

This is equity, not inconsistency.




13. Working with Parents
Parents are partners in behaviour support.
We will involve parents:

o At Stage 3 (patterns emerging)
o At Stage 4 (formal involvement)
o Immediately for serious incidents

We will work with parents to communicate any behaviour successes or concerns in a timely
and transparent way.

14. Bullying
Bullying is:

e Taken seriously
¢ Investigated promptly
e Addressed through restorative and supportive approaches

(See Bullying Policy)

15. Recording and Monitoring

e Incidents recorded proportionately
e Patterns analysed
o Data used to inform support

16. Suspension

Suspensions (Internal or fixed term) are used only as a last resort where safety is at risk.
A relational approach remains central throughout.

All suspensions are carried out according to the DFE statutory guidance and recorded
appropriately.

17. Staff Development
Ongoing training includes:

e Therapeutic Thinking

e Trauma-informed practice
e De-escalation

e Consistent language



OVE RSTO N E OUR EXPECTATIONS

PRIMARY SCHOOL

—'{' Enjoy, Encourage and
Excel Together

BEHAVIOUR FLOWCHART

Relational « Needs-Led « Consistent

8@ BE READY
(:,) BE RESPECTFUL

O BEsare

REGULATE « RELATE « REASON « REPAIR

Support regulation first,
then understanding, then repair.

RELATIONSHIPS FIRST

Calm, respectful connections
create the conditions for

BEHAVIOUR IS COMMUNICATION

Seek to understand the need
behind the behaviour.

Y

children to succeed.

STAGE 1

REMINDER

Low-level disruption
(e.g. talking, off-task)

STAFF ACTION

v Use non-verbal cue
or gentle reminder

V' Reference our
expectations

YOU COULD SAY...

“Remember our
expectations:
Be Ready,
Be Respectful,
Be Safe.”

AIM

Re-direct and
prevent escalation.

(Q) RESTORATIVE

STAGE 2
WARNING £

Repeated low-level
disruption or minor
inappropriate behaviour

STAFF ACTION

V' Clearly explain impact

v Reminder of
expectation

v Offer choice or
strategy

YOU COULD SAY...

“I need you to...
Thank you.”

AIM
Give a clear boundary
and support success.

STAGE 3

REFLECTION

Persistent disruption,

defiance, unkind words
or actions

STAFF ACTION

v Time to regulate
(in class or nearby)

v Restorative
conversation

v Record incident
(if needed)

YOU COULD SAY...
“Let’s take some time
to reset. We'll talk
in a moment.”

AIM

Support regulation,
reflect and repair.

STAGE 4
SENIOR SUPPORT

h.
Serious, repeated or
high-impact behaviour

STAFF ACTION

v Refer to senior
leader

v Inform parents

v Plan support for
reintegration

YOU COULD SAY...

“Your teacher and
| need to help you
with this.”

AIM
Ensure safety, involve
others, restore and
plan next steps.

1. What happened?
2. What were you feeling?

4. What do you need now?
5. How can we make things right?

STAGE 5
RESTORATIVE RESPONSE

High-risk, dangerous or
serious harm to self/others

STAFF ACTION

v Ensure safety
immediately

v Senior leadership
involved

v Follow safeguarding
procedures

YOU COULD SAY...

“I'm here to keep
everyone safe.”

AIM
Protect, support,
and implement

escalated measures.

Use at a time

when calm.

A\ CONVERSATION 3. Who has been affected?

GRADUATED SUPPORT — WHEN FURTHER HELP IS NEEDED

UNIVERSAL FOR ALL

+ Quality first teaching

6. How can we prevent this next time?

STAGE D - SPECIALIST SUPPORT

Trigger: Persistent or unsafe
behaviour

STAGE A - MONITOR

Q

Trigger: Repeated low-level
behaviour

STAGE B - TARGETED SUPPORT

Trigger: Patterns emerging
* Begin ABC chart
« Adjust strategies havi * Th

STAGE C - INDIVIDUALISED SUPPORT

e 0
@29
()
Trigger: Behaviour linked

: . to unmet need
+ Clear routines & expectations

peutic Thinking Plan * Risk assessment

+ Positive Handling Plan
(if required)

+ External agency support

« Emotion coaching
+ Increase positive attention .

Identify triggers Social stories / visual supports
SENCo involved

Parent meeting

* Positive relationships

« Informal tracking « Adapt environment/task

+ Check in more * Increase emotional check-ins .

* Regular review with parents

° GOOD TO REMEMBER

+ Stay calm and use a low tone

+ Use names and acknowledge
feelings

* Regulate before you reason

« Praise specific positive
behaviour

« Follow routines consistently

+ opportunity to build
relationships

€ WHAT WE DO NOT DO

Public shaming or humiliation
Whole-class consequences
Traffic light / card systems
Writing lines or detentions
as punishment

X X X X

[ ¥

@ a WHEN TO INVOLVE PARENTS

+ Stage 3 - patterns emerging

+ Stage 4 - formal involvement

+ Immediately for serious
incidents

+ Stage C / D for planning,
review and support

We are partners in supporting

children to succeed.

@ SAFEGUARDING FIRST

If a child is at risk of harm:

* Act

* Report

* Record

+ Follow safeguarding
procedures

Keeping children safe is

everyone's responsibility.

We believe every child can succeed. ® a NEED SUPPORT?
\vé Our approach is relational, restorative and consistent. D i Speak to your line manager, Be Ready + Be Respectful « Be Safe « @
Together, we create calm, safe and thriving schools. SENCo or Headteacher. Enjoy + Encourage + Excel + Together




Appendix: Scripts and Language Bank
Purpose

This appendix supports staff to use consistent, calm and relational language when responding
to behaviour.

The aim is to:

e Reduce escalation

¢ Maintain dignity

e Provide clarity and certainty
e Strengthen relationships

1. Core Principles for Communication
All adults will:
¢ Use a calm, low tone
¢ Keep language brief and clear
e Focus on certainty, not severity
o Address the behaviour, not the child
o Allow take-up time
e Avoid public confrontation wherever possible

2. Universal Scripts (Everyday Practice)
Gaining Attention
e “Stop. Look this way. Thank you.”
e “‘Eyesonmein3...2...1..

Positive Framing
¢ ‘| can see lots of children who are ready.”
e “Thank you to those who are showing respect.”
e “This is what being ready looks like.”

Recognition
¢ ‘I noticed you kept going even when it was tricky.”
¢ “That was a respectful choice.”
¢ “You showed real resilience there.”

3. Stage-Based Behaviour Scripts

Step 1 — Reminder
¢ “Remember our expectation: Be Ready.”
¢ “We are being respectful by listening.”
e *(Name), this is your reminder.”

Step 2 — Warning
e “(Name), | need you to... thank you.”
e “You need to choose: work here or move to [space].
e ‘“If this continues, you will need time to reset.”

Step 3 — Reflection / Reset
e ‘“Let’s take a moment to reset.”
¢ “I'm here to help you get back on track.”
o “We'll talk about this when you’re ready.”

Step 4 — Senior Support
e “I'm going to get some help so we can sort this out safely.”
e “We need to make sure everyone is safe.”



4. Emotion Coaching Scripts

Step 1: Validate Feelings
e “l can see you're feeling frustrated.”
e “That looks really upsetting.”

Step 2: Set Boundary
e “l can’t let you [behaviour].”
e ‘“It's okay to feel angry, but not to hurt others.”

Step 3: Support Regulation
e ‘“Let’s take a breath together.”
e “Would you like a minute or some help?”

Step 4: Problem Solve
e “What can we do next time?”
e “How can we make this right?”

5. Restorative Conversation Scripts
¢ “Can you tell me what happened?”
o “What were you feeling at the time?”
e  “Who has been affected?”
e “What do you think needs to happen now?”
¢ “How can we fix this?”
e “What will you do differently next time?”

6. De-escalation Scripts
e “mhere to help.”
e  “You're safe.”
e “Take your time—I'm not in a rush.”
e “We can sort this together.”
e ‘“Let’'s move somewhere quieter.”

7. Encouraging Regulation and Choice
e “You can choose to start now or in one minute.”
e “Would you like help or to try independently?”
e “What would help you feel ready?”

8. Repair and Reconnection
¢ “I'm glad we're back together.”
o ‘“Let’s start fresh.”
e “Yesterday is finished—today is a new day.”
e “I'm here for you.”

9. Language to Avoid
To maintain a relational approach, avoid:

¢ “Why did you do that?”

e ‘“Ifyoudon't..., then...” (threat-based language)
e “You always...” / “You never...”

e Public criticism or sarcasm

Raising voice or arguing

10. Key Reminders for Staff
e Connection before correction
¢ Regulate — Relate — Reason
e Consistency is kindness
e Every interaction is an opportunity to build trust



